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Overview

• Background to the research
• Introduction
• Research objectives
• Methodology
• Findings
• Conclusions
• Implications for innovating the learning and teaching 

experience
• Discussion
• Limitations of the Research
• Future Research
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Reciprocal peer coaching (RPC) as a form of peer assisted learning has an important part to play in formative assessment strategy. The primary objective of this article is to evaluate the effective use of reciprocal peer coaching as a continuous formative assessment strategy. A multi method phenomenological research design was employed using purposive sampling. Seventy students completed a qualitative focused questionnaire survey asking them to reflect on their experiences of reciprocal peer-coaching relationships. Content analysis of student perceptions resulted in the emergence of key themes including RPC relationship process, the learning process and cognitive skills development. The paper illustrates the important role that a continuous formative assessment strategy in the form of reciprocal peer coaching relationships can greatly enhance deep level learning and aid the transfer of theory into practice to inform academic debate on the use of RPC as a continuous formative assessment strategy. 
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noun, plural symposiums, symposia. [sim-poh-zee-uh] (Show IPA) 1. a meeting or conference for the discussion of some subject, especially a meeting at which several speakers talk on or discuss a topic before an audience. 2.



Aims

– Level 6 Psychology of Coaching and Mentoring
– – includes reciprocal peer coaching
– Understand reciprocal peer coaching (RPC) as a formative 

assessment in itself
– To qualitatively explore the benefits of Reciprocal Peer 

Coaching as a formative assessment strategy.
– Impact of coaching upon personal and professional 

development goals



Introduction: Peer assisted learning

– Peer assisted learning (PAL) covers a range of 
collaborative and co-operative educational 
strategies that include learning and teaching of 
knowledge, understanding, and skills among 
active equal partners (Topping & Ehly, 2001). 
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The story of Mentor comes from Homer's Odyssey. Odysseus, king of Ithaca, fights in the Trojan War and entrusts the care of his household to Mentor, who serves as teacher and overseer of Odysseus' son, Telemachus.
After the war, Odysseus is condemned to wander vainly for ten years in his attempt to return home. In time, Telemachus, now grown, ventures in search of his father. Athena, Goddess of War and patroness of the arts and industry, assumes the form of Mentor and accompanies Telemachus on his quest. Father and son reunite and cast down would-be usurpers of Odysseus' throne and Telemachus's birthright.
The word Mentor evolved to mean trusted advisor, friend, teacher and wise person. History offers many examples of helpful mentoring relationships: Socrates and Plato, Hayden and Beethoven, Freud and Jung. Mentoring is a fundamental form of human development where one person invests time, energy and personal know-how in assisting the growth and ability of another person.




Reciprocal Peer Coaching
Reciprocal peer coaching (RPC) is term often used in the 
literature, it can be regarded as a form of peer assisted 
learning that can encourage individual students to coach 
each other in turn so that the outcome of the process is a 
more rounded understanding and skilful execution of the task 
(Asghar 2010). 

Presenter
Presentation Notes

Peer assisted learning (PAL) covers a range of collaborative and co-operative educational strategies that include learning and teaching of knowledge, understanding, and skills among active equal partners (e.g., Henning, 2008; Secomb, 2008; Topping, 1996, 2005; Topping & Ehly, 2001). 

The learning and teaching strategies are self-directed through shared interventions, discussions and feedback in dyads or small groups of peers who have equivalent or different academic or experience levels. PAL encompasses different methods including peer teaching, peer modelling, peer coaching, peer assessment, and peer leadership (e.g., Henning, 2008; Topping & Ehly, 2001).

 When PAL methods are implemented appropriately, there are a number of benefits. PAL methods are shown to promote achievement, social interaction, transfer of skills and emotional gains such as reduced student stress (Topping & Ehly 2001 and Topping, 1996). In addition to the cost-effectiveness of the PAL methods, they are also flexible, adaptable, and widely applicable to different educational settings (Topping & Ehly, 2001). 

Peer coaching lends itself to a much deeper conversation (Damon & Phelps, 1989) and is highly influenced by the psychosocial aspects of the relationship (Ackland, 1991). Additional attributes of PC have been noted by Zeus & Skiffington, (2006) who advocate the importance of listening, questioning and summarizing. Increases in performance have been linked to practice and feedback according to (Ackland, 1991: Joyce & showers, 1995; Skinner & Welch, 1996). Enhanced performance through practice and feedback can be viewed in terms of cognitive developmental theory. 







Reciprocal Peer Coaching (RPC)

• Peer coaching lends itself to a much deeper conversation 
(Damon & Phelps, 1989) 

• Listening, questioning and summarizing. Zeus & 
Skiffington, (2006) 

• Novices are encouraged to coach one another with the 
guidance and support of a tutor (Ladyshewsky, 2001, 
2006, 2014)

• Vygotsky (1878) zone of proximal development
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Peer assisted learning (PAL) covers a range of collaborative and co-operative educational strategies that include learning and teaching of knowledge, understanding, and skills among active equal partners (e.g., Henning, 2008; Secomb, 2008; Topping, 1996, 2005; Topping & Ehly, 2001). 

The learning and teaching strategies are self-directed through shared interventions, discussions and feedback in dyads or small groups of peers who have equivalent or different academic or experience levels. PAL encompasses different methods including peer teaching, peer modelling, peer coaching, peer assessment, and peer leadership (e.g., Henning, 2008; Topping & Ehly, 2001).

 When PAL methods are implemented appropriately, there are a number of benefits. PAL methods are shown to promote achievement, social interaction, transfer of skills and emotional gains such as reduced student stress (Topping & Ehly 2001 and Topping, 1996). In addition to the cost-effectiveness of the PAL methods, they are also flexible, adaptable, and widely applicable to different educational settings (Topping & Ehly, 2001). 

Peer coaching lends itself to a much deeper conversation (Damon & Phelps, 1989) and is highly influenced by the psychosocial aspects of the relationship (Ackland, 1991). Additional attributes of PC have been noted by Zeus & Skiffington, (2006) who advocate the importance of listening, questioning and summarizing. Increases in performance have been linked to practice and feedback according to (Ackland, 1991: Joyce & showers, 1995; Skinner & Welch, 1996). Enhanced performance through practice and feedback can be viewed in terms of cognitive developmental theory. 

Peer coaching is often brief in nature, fairly formal in style, focused on skill development, and that meetings occur on a regular basis. Equality drives the relationship and focus is on specific goal achievement. Feedback giving is non-evaluative and helps the client to reflect deeply on their experiences, which is part of the experiential learning process (Ladyshewsky 2011).


Vygotsky's theories, highlight the key role of social interaction in the development of cognition. Vygotsky, (1978), believed that community plays a central role in the process of "making meaning." from our experience of the world around us. "Learning is a necessary and universal aspect of the process of developing culturally organized, specifically human psychological function" (1978, p. 90).  The Zone of Proximal Development (ZPD) is the distance between a student’s ability to perform a task under adult guidance and/or with peer collaboration and the student’s ability solving the problem independently. Vygotsky’s work is fundamental to all later works on learning theory and remains a good starting point for debate. 






The criteria for effective peer coaching

– Acknowledging the need for personal development, skills 
enhancement and good understanding of coaching 
psychology prior to the actual coaching sessions 

– Use of reflective practice in coaching and developing 
deep insight in problem-based and/enquiry-based 
coaching 

– Respecting confidentiality, ethical issues and professional 
liabilities in all coaching sessions
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Acknowledging the need for personal development, skills enhancement and good understanding of coaching psychology prior to the actual coaching sessions 
Use of reflective practice in coaching and developing deep insight in problem-based and/enquiry-based coaching 
Respecting confidentiality, ethical issues and professional liabilities in all coaching sessions



Rewards and Gifts
• Increases in performance have been linked to practice 

and feedback according to (Ackland, 1991: Joyce & 
showers, 1995; Skinner & Welch, 1996). 

• Strengthen knowledge frameworks and enhance 
awareness (Ladyshewsky & Varey, 2005)

• Improve interpersonal skills (Ladyshewsky, 2006).
• Peer coaching can provide benefits in terms of insight, 

personal reflection, goal setting and prioritising (Short and 
Baker 2010 and Short, Kinman and Baker 2010)

• Develop personal identity constructs relevant to their field 
(Asghar, 2010)
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Peer:
Practice and develop own skills
Safe non threatening environment (in seminars)
Choose own dyads and topics/goals
Explicit diaries to guide the process
Adherence to Ethics

Peer coaching can also be used to enhance the depth of learning in managerial education to increase greater cognitive gains. Novices can be encouraged to work together under the guidance of a tutor, through social interaction (Ladyshewsky 2006) and yield benefits for training and workplace environments (Ladyshewsky 2011). 

Ladyshewsky and Varey (2005) developed a peer coaching framework, useful for understanding how the relationship develops over time. Matthewman (2008) presents a phase-function model of mentoring that is not dissimilar to the model presented by Ladyshewsky (2011). 

. 
Peer coaching can provide benefits in terms of insight, personal reflection, goal setting and prioritising (Short and Baker 2010 and Short, Kinman and Baker 2010)

Reciprocal peer coaching (RPC) is another term often used in the literature, it can be regarded as a form of peer assisted learning that can encourage individual students to coach each other in turn so that the outcome of the process is a more rounded understanding and skilful execution of the task (Asghar 2010). 







Formative Assessment
– Asghar (2009) cited Shepherd (2000) who describes the 

historical evolution of assessment processes within the 
context of changing educational theory

– As a socio-constructivist perspective –promoted the 
integration of assessment as a means of facilitating a 
learning culture, 

– FA is where knowledge of results is used as an instruction 
for further learning

– FA has value through the use of students as peer assessors 
(Bloxham and Boyd 2007)



RPC Intervention

• Acknowledging the need for personal development, skills 
enhancement and good understanding of coaching 
psychology prior to the actual coaching sessions 

• Use of reflective practice in coaching and developing 
deep insight in problem-based and/enquiry-based 
coaching 

• Respecting confidentiality, ethical issues and professional 
liabilities in all coaching sessions
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Reality
	The main task at this stage is to help the client consider all the factors in their lives that may impact on achieving their goals.  Barriers and enabling factors
Options	
	Once you have understanding of the client’s situation and the changes they would like to it is possible to move to the options stage. The task is to generate options for changing  ways of working, changing the situation, changing their behaviour.  No options are ruled out at this stage.  The most important thing is that they focus on generating options.  
Will (or Wrap-up)		
	In this stage of the model the conversation is moving from exploring possibilities to deciding on actions. The TGROW model should allow for actions to be based on a clear understanding of the issues that has taken place in a safe non-judgmental environment.  To help reach a decision, as coach you may have to sum up the process so far.  Questions should  explore how strongly the client wants to engage in the process

Focused approach (GROW model) using existing resources of the coach 
Engagement with the coaching practice using unconditional positive regard 
Mutually exclusive expectations, values and commitment of the coaches 
Intervention: Integrative Brief Coaching (adapted from Shame and Law 2012)

Developing ownership
Ownership occurs when an individual makes a conscious choice to do something. It is theirs – they have taken on the responsibility to achieve an objective. Evoking the coachee’s choice to accept personal responsibility is a keystone of Achievement Coaching. You cannot donate ownership, or dictate it - the individual has to choose it.

Together, they allow for informed, practical choices, and ownership of those choices and their outcomes by the individual coachee.

The coach has two aims for the coachee running through the whole of the coaching process:
To develop ownership/responsibility and to develop awareness
Awareness is knowing what is happening around you.
Self-awareness is knowing what you are experiencing and how you impact on people and tasks through feedback
PDP (coaching skills)
Practical seminar activities
Students undertake two relationships
4 sessions per relationship (complete diary, content and process, reflection, peer feedback, reflective skills log)
Used for case study and porffolio

�






Methodology

Multi method approach
Phenomenological approach
Purposive sample (n=70) 
Level 6 cohorts 2012 and 2017 
Questionnaire survey (Feggetter, 2007)
Analytical approach: Content Analysis
Triangulation: Documentary analysis of case study and 
portfolio
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Small numbers of students thus trial/exploratory approach
Qualitative evaluations
Richness of data
Principles of content analysis (Neuendorf 2002, identify themes and meanings
Observational research in seminars at level 6

MBA:All coachees had to fill in the mini-questionnaire with five questions:

What do you need from the coaching relationship?  Reasons for coaching?
What do you want your coach to help you start doing more of?  Initial goals?
What do you need your coach to help you start doing less of?  What obstacles stand in your way?
What strengths do you wish to build on?  What specific things do you want to improve?  What development needs do you want your coach to help you with?
 When will you do them?  How will you measure success?

I have completed coaching diaries:

At the beginning of diaries:
Coaching objectives
My responsibility as a Coaching Psychologist
The Coachee’s responsibility
Others who can support this coaching relationship
Development goals/needs

DIARY

Meeting/experience (overview of conversation and feelings aroused)
Description of what happened (issues discussed/commentary of work/non-work issues
Process (emotions/reaction experienced)
Conclusion/outcomes/learning goals
What went well/didn’t go well?
What resources are needed?
Plan of Action – How can things be done differently in the future?  When by:
General comments







FINDINGS

– Three key conceptual dimensions emerged from the interpretation of the 
student questionnaires. The first conceptual dimension related to the 
process of reciprocal peer coaching, in other words the important factors 
that contributed to continuous formative assessment/facilitation of the 
relationship.

– The second conceptual dimension related to the learning process, in other 
words the extent to which students engaged in the experiential learning 
process. 

– The third conceptual dimension refers to cognitive developments, meaning 
the extent to which knowledge and competencies were enhanced as a 
result of participating in the RPC relationship



Process of RPC

• to build a good relationship with the coach
• someone else listening to me was comforting
• discuss what I wanted and not feel uncomfortable
• someone ready to listen and not to judge me
• use of listening skills was valuable to our conversations
• the relationship was supportive
• to have a chance to have a one to one conversation
• social aspect of having a close relationship with someone



– Trust
– “Developing trust with another”

– Being listened to
“Someone else listening/discuss what wanted and not feel 

uncomfortable/Someone ready to listen and not to 
judge”

– Coaching tips and tools
“Tips given/Different techniques that can be used/What my 

Coach said/ Insight into different development tools”
– The relationships itself between Coach and Coachee
“The relationship/To build a good relationship with the 

Coach/New contacts with new 
people/Conversation/Social aspect”



– Pair and Group Stand up
– In your group, sit back-to-back in a circle, arms linked 

and have to stand up together. 
– Episkyros (Greek: ἐπίσκυρος; also called ἐπίκοινος 

epikoinos, "commonball") was an ancient Greek ball game

Episkyros (Greek: 
ἐπίσκυρος; also called 
ἐπίκοινος epikoinos, 
"commonball") was an 
ancient Greek ball game
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PANDORA was the first mortal woman who was formed out of clay by the gods.
The Titan Prometheus was once assigned the task of creating the race of man. He afterwards grew displeased with the mean lot imposed on them by the gods and so stole fire from heaven. Zeus was angered and commanded Hephaistos (Hephaestus) and the other gods create the first woman Pandora, endowing her with beauty and cunning. He then had her delivered to Prometheus' foolish younger brother Epimetheus as a bride. Zeus gave Pandora a storage jar (pithos) as a wedding gift which she opened, releasing the swarm of evil spirits trapped within. These would forever after plague mankind. Only Elpis (Hope) remained behind, a single blessing to ease mankind's suffering.


http://www.ventureteambuilding.co.uk/pair-and-group-stand-challenge/


Learning process

• Time to reflect on self, greater sense of self/More self-
awareness

• Getting to know myself a little better/self insight/Having more 
self insight

• Take time out to reflect and think about my life…

Learning about self
“Time to reflect/More self-awareness/Getting to know myself a 
little better:



– Human Knot
– Starting in a circle, participants 

connect hands with two others 
people in the group to form the 
human knot. As a team they must 
then try to unravel the “human 
knot” by untangling themselves 
without breaking the chain of 
hands.
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He was the son of the river god Cephissus and nymph Liriope. He was proud, in that he disdained those who loved him. Nemesis noticed this behavior and attracted Narcissus to a pool, where he saw his own reflection in the water and fell in love with it, not realizing it was merely an image.


http://www.ventureteambuilding.co.uk/human-knot/


Cognitive developments/gains/rewards/gifts
• Increased self-confidence/Increase levels of confidence in 

what I do/Confidence generally/Confidence with 
exams/More confident about my actions/More confident 
about studying

• Better sense of direction and future vision for myself/Clarity 
in thinking about the future

• More focused thinking, new ideas and concepts
• More positive thinking about living my life
• Improved problem solving ability
• Knowledge base has improved

• Stress management techniques

• More relaxed in life (relaxation techniques)

• Less foggy, clearer thinking about working (clarity)/More 
thoughtful about things

• More active-exercising-energy/More upbeat about how I do 
things

Presenter
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–Increased confidence
“More confident/That I am more approachable and more 
confident”
–Less stressed
“Less stressed/More relaxed/More thoughtful/More 
active/More upbeat”
–Improved time-management
“More organised/More committed/Stick to dates and 
deadlines more/Time-management improved”

–More consideration/better awareness 
“More open-minded/More awareness/More considerate”

Presenter
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“I REALISED WHAT MY REAL PROBLEMS ARE” (NOT QUITE THE ANSWER TO THE QUESTION – BUT VERY POWERFUL AND WORTH MENTIONING)



– Better sense of direction/confidence
“Better sense of direction and determination/More focused and 

energetic/More confident/More positive/Improved problem-
solving”

– Improved time-management
“More organised/More efficient/Reached goals in timely 

manner/More confident in managing my time”
– Increased listening skills
“I listen more to help evaluate/Increased listening skills”
– Allows everyday use of coaching tools
“Can use on a day-to-day basis/I work hard on this each day 

(using coaching tools)  to obtain goals”



What gifts from the Gods will you take away from 
today?

“It was an interesting experience”

“It has been a helping life learning curve”

“A key to providing a new and enjoyable 
experience”

http://www.ventureteambuilding.co.uk/human-knot/


Conclusions and Discussion Points

– Impact of coaching upon personal and professional 
development goals

– Positive progression in their skill development
– Coaching was a facilitative developmental process
– Development of skills
– Reflective space for students
– Enhanced employability
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The main conclusion:
The results indicate that within the context of the Business School coaching impacts 1. Positively on both intrinsic and extrinsic developmental goals, in addition it provides a valuable platform for enhancing reflecting learning (using PDPs) and personal learning goals of both coaches and coaches.�(from the programme info) �
 This work supports other coaching psychology work
ANOTHER ARTICLE – DANISH EXAMPLE
Coaching was embedded in a psychology graduate programme in Denmark proposed that coaching should be included in upcoming psychology students’ graduate training.

Peer tutoring and ‘learning by teaching’ (e.g. Tang, Hernandez & Adams, 2004) has been shown to increase learning in other domains. They reasoned that it would also boost understanding of practical coaching, as well as theories of coaching and cognitive behavioural therapy. 

In sum, by training the coaching skills, students may understand the underlying theories better, acquire tools to increase their own performance during studies, and lay a foundation for post-graduate clinical training. 

http://www.123rf.com/photo_11862362_vision-handwritten-with-white-chalk-on-a-blackboard.html
http://www.123rf.com/photo_11862362_vision-handwritten-with-white-chalk-on-a-blackboard.html


Limitations of Research

– Mindful that findings are based on small numbers
– Inevitable presentation bias
– Rudimentary measure (questionnaire)
– Future research expand on quantitative data collection
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Implications for Learning and Teaching

– Coaching useful for supporting development of 
competences (Hanson 2000)

– Coaching provides students with a range of 
transferrable skills (Grant, 2001) which maps onto 
employability provision in HE (Spaten and Hansen, 
2009)
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– Enhance depth of learning in business studies students 
(Ladyshewsky (2002)

– Helps to develop deeper learning and understanding 
(Grant, 2007) 

– Bringing coaching into the undergraduate 
curriculum/teaching agenda (Grant 2011)

– “Students better equipped to plan their future” (Steele 
and Arthur, 2012)
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ANALYSIS OF THE ARTICLE FROM THE INTERNATIONAL COACHING PSYCHOLOGY REVIEW, VOLUME 7 NO. 1 MARCH 2012 ENTITLED TEACHING COACHING PSYCHOLOGY TO UNDERGRADUATES – PERCEPTIONS AND EXPERIENCES, CATHERINE STEELE AND JANE ARTHUR
Reflective pieces indicated the importance of application of psychological theory; goal setting and career focus; practical skills (oral and written communication, listening and facilitation skills + confidence or assertivness booster) and self-development (understanding of strengths and weaknesses, for an example). 

Utility of employing a peer coaching paradigm
Peer coaching useful for developing students who are not studying psychology
Develop the strengths of non psychology students utilising a methodology grounded in psychology theory
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