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Podcast transcript: 
Kyra: Thank you for tuning in to the Pedagogies for Social Jus9ce podcast, brought to you 
by a student-staff partnership at the University of Westminster. This is a pla`orm for 
students and educators to exchange knowledge and encourage discussion about the 
current challenges facing higher educa9on. I’m your host, Kyra, and, for this episode, I’ll be 
in conversa9on with Dr Eddie Bruce Jones, a legal academic and the Head of the 
Department of Law at Birkbeck College London. Eddie’s research and wri9ng largely 
focuses on topics such as racism, colonialism, state violence and ci9zenship, though he also 
plays directorial roles in organisa9ons such as the Ins9tute of Race Rela9ons, Rainbow 
Migra9on, the Journal of Immigra9on, Asylum and Na9onality Law and more. In this 
interview, we delve into Eddie’s upbringing and academic journey, his role in the Ins9tute 
of Race Rela9ons, educa9onal research, and how we might begin to decolonise Law 
curricula. Towards the end, Eddie shares some insight into the postgraduate course he 
designed and currently teaches at Birkbeck called Race, Law & Literature. 

Kyra: Hi Eddie, thank you so much for joining me on this episode of the podcast. It’s so nice 
to finally meet you. 

Eddie: Hey, it’s nice to meet you too. Thank you so much for having me on the podcast. It’s 
really, really nice to be a part of this. I’ve listened to some of the other episodes, and I’m 
honoured, thanks. 

Kyra: Oh, amazing! So, I thought we could begin with talking just a liWle bit more about 
yourself. So, first things first, where are you from? 

Eddie: So, I’m from the US. I was born in Englewood, New Jersey, which is a small town in 
New Jersey, not far from ManhaWan, but as far as kind of suburban towns go in New 
Jersey, Englewood is…kind of urban. It was mostly Black and La9no when I was growing up, 
but it’s very mixed, and now it’s becoming very gentrified, so actually I go back and I don’t 
recognise it in some ways when I go back. But that’s where I was born and brought up. 

My family, so my Dad’s side of the family, a lot of them are originally from the Southern 
States, from South Carolina and from Virginia, but we’ve been in New Jersey, on that side, 
for a few genera9ons; and then my Mom’s side of the family is Jamaican. So, yeah, that’s 
where I’m from… 

Kyra: Nice! And how would you describe your upbringing in terms of how race was kind 
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of seen and felt in your household? 
Eddie: It’s interes9ng because, when I think about it now, I probably see things with my 
own sensibili9es, but when I was growing up, I felt like race was ever-present, but it was 
also not something that was always verbalised, or it was coded. You know, growing up in a 
Black household, no one ever needed to somehow clarify where we were and what 
challenges we were faced with. So, some9mes it came up in terms of how different 
members of the family looked different or had certain ideas about what, you know, what it 
meant to be Jamaican for example, but nothing that was, you know, a constant kind of…
thing that we needed to explore explicitly – it was just always implicit and always there. 
But I remember dis9nctly as a kid being told, all the 9me, you know, “You have to work 
twice as hard as your white classmates” and all that sort of stuff, or being made to feel like 
there are always going to be challenges, but I have to say, within the household, it sort of 
didn’t necessarily register to me, as a liWle kid, that race was playing a role in a family 
within the house. I think, later, I think I view that with a bit more nuance to hear how 
people talked about certain things – you know, colourism is real, and that happens within 
families as well. So, yeah…but that didn’t really characterise I think my upbringing 
necessarily. 

Kyra: My next ques9on is: did this change for you entering adulthood, but, more specifically, 
did you feel like your racial iden9ty was something you had to like kind of re-navigate or 
nego9ate? 

Eddie: Mm…it kind of…I mean, it was interes9ng because…moving from being kind of a 
young child to pre- teenager years, I didn’t see racial iden9ty as being something…
heterogeneous somehow in my family. I knew we were Black. I knew we looked different - 
you know, there was a range of different ways that people looked. I knew some of my 
family was Jamaican and some wasn’t, but, as like a 10- year-old or 12-year-old, none of 
that really processed down into thinking about how that would require naviga9on. 

But, later, as a teenager and a young adult, I became much more interested in the 
par9cular family stories that members of the family might have to tell, their different 
experiences…of course how those experiences were similar, but the difference of, you 
know, my grandparents who migrated to the US from Jamaica and their experiences, 
versus my grandparents who were born in the North, but their parents had migrated from 
the South to escape, you know, lynching and whatever else during the great migra9on in 
the US, and I just wanted to know all about my ancestors and my family, you know, living 
and dead, so I just got much more interested, but that made it…more apparent that 
iden9ty was a lot more complex. So, while, as an adult, I s9ll iden9fy as Black in preWy 
much every circumstance, the actual discussion around iden9ty and origins and culture 
became much more nuanced and much more specific around different members of my 
family and different stories that they had to tell. 

And I also began to see how race played a role in my childhood educa9onally, so being 
tracked in schools and seeing how that works, and, you know, I was in an all-Black school 
district, Black and La9no, more or less, or at least a preponderance of the students were 
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students of colour, in Englewood where I grew up; and then I moved to an all-white school 
system, and I was one of literally two or three Black students in the whole school, from 4th 

grade through 6th grade, and there, I was… you know, I got good grades, I was very nerdy all 
the 9me, and, you know, in both the predominantly students of colour school district and 
the all-white school district, I was kind of put into these advanced classes and…my 
educa9onal achievements were…validated. But then when I moved to a school district that 
was really quite mixed, when I was I think in 8th grade – so I was a teenager and I was 
coming into a different set of understandings about how the world worked – I no9ced that 
there was more doubt that was cast upon my educa9onal achievements, and I think, now, 
and even then, I was realising that that was partly because there were then these groups of 
students that the…you know, the teachers and the administrators were basically…
stereotyping. So, because I fiWed into a stereotypable group in the mixed school, in a way 
that I didn’t necessarily in the all-Black or all-white schools, it was clear that they could just 
track me into whatever classes they wanted to - so regardless of what I achieved prior, they 
were tracking me into more limited courses, and that was an interes9ng lesson to learn as, 
you know, a 13-year-old, but it prepared me really well for knowing the hurdles and 
obstacles. And my family had told me all along, “You have to work twice as hard to prove 
yourself”, so I think I had a chip on my shoulder as a 13-year-old, but that went away 
because I was just a lot more focused arer that, and I knew the structural kind of posi9on I 
was in as a young adult or a teenager, a Black teenager, in an educa9on system that was, 
you know, very prone to stereotyping young Black kids. 

So, yeah, that’s how I was reflec9ng on race growing up, and I think, both in terms of 
thinking about my own family and my experiences as a learner, I was…I became much 
more prominent and explicit in my thinking. 

Kyra: Thank you. So, when was it that you started to develop an interest in studying the 
law – like was that always a career you wanted to pursue? 

Eddie: I knew I wanted to do something related to social jus9ce…because, in the US, where 
I did my undergraduate, Law is…it’s a graduate programme, so you first have to do a whole 
four-year degree in Arts, Humani9es, Social Sciences, or whatever you choose, but you 
can’t do Law as a first degree, so by the 9me I finished my studies, my undergraduate 
studies, I knew I wanted to have a career where I would have an impact on people’s lives 
and, you know, do something related to social change, social jus9ce. And Law was one of 
the things I had been thinking about but it wasn’t the only thing. You know, I was 
considering doing anthropological research because that was what I was interested in. I 
was interested in trying to understand how human socie9es are…you know, how they’re 
structured, the systems of meanings people create for themselves, but I didn’t know what 
the career would look like. So, I didn’t think that Law was the only way to do it, but I 
applied to Law School, and I deferred mul9ple 9mes to be sure because it was a big 
investment, and then, ul9mately, I thought that learning the law would help me to be a 
beWer…kind of social ci9zen, to be able to leverage whatever change I wanted to see in a 
different way, so I decided to invest in it kind of as a skill-set, not knowing if I was going to 
prac9se law or not. 
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Kyra: Would you mind just giving us like a bit of a breakdown of your academic background, 
so from your undergrad to now, because I find it really interes9ng, just like your journey…? 

Eddie: Yeah, oh thanks! I usually refer to it as a journey of debt to friends, which I’ve only 
recently literally paid off the debts from my educa9on. So, I did my undergraduate at 
Harvard in the US from ’98 to 2002, where my major was African-American Studies and my 
minor was Anthropology, and then I had language focuses in Spanish and German because, 
for Anthropology, you needed to have kind of some areas of the world where you were 
kind of looking to do your research, but also I just thought languages were really 
important. So, African-American Studies became…kind of a lens for me to…to see the 
world differently, and it really poli9cised me. In a way, it kind of showed me what 
educa9on could look like – not the educa9on I’d had in schools. So, that was a game-
changer for me, thinking about what knowledge really means, by doing a degree in African-
American studies. 

And then, Anthropology was important for the methodological reasons of knowing how to 
do research, how to talk to people, and to consider the ethics of interviewing, and ask 
ques9ons that open up more ques9ons rather than try to give definite answers. So, I did 
Anthropology as undergraduate and then I did Anthropology in graduate school because I 
moved to Germany right arer I graduated from college, and I studied Anthropology as a 
major in my Master’s, and the minor was Literature & Culture, focusing on North America – 
so it was very convoluted. But my Anthropology Master’s degree, I studied…I basically 
looked at prisons and how HIV and hepa99s preven9on programmes in prisons were 
debated in poli9cs, and how ac9vists tried to push for harm-reduc9on programmes in 
prisons. So, I did lots of interviews with ac9vists and I really loved that degree – it took me 
three years to do, a very long kind of process. 

Then, that’s when I finished…I stopped deferring law school and I said, “Okay, I’m going to 
go to law school now,” and I ended up doing a joint JD-LLM programme with Columbia 
University in New York and King’s College London, and that was great. The Columbia part 
was very rigorous. American law schools are a very specific type of learning – so, you know, 
the Socra9c method, you sit in class in a huge lecture hall, and I remember, at Columbia, 
when you were on call to answer a ques9on, you knew that the lecturer or professor was 
going to call on you that day, so you had to prepare, you know, for your life because then, 
when you’re called on, you’d turn on your microphone, because you had a microphone in 
the lecture hall, and then your microphone, the light would go on, so everyone knows who 
it is that’s responding, and you’d respond and you’d be assessed on it, basically - I mean, it 
would feature in the way that you were marked. So, anyway, that was…it was trial by fire, 
and I liked law school in the US, but not everyone does! And then my LLM at King’s was in 
Public Interna9onal Law, which I really, really enjoyed. 

And then, arer that, I joined a law firm, but, at the same 9me, I did enrol in a PhD 
programme back at Humboldt University in Berlin in the Anthropology Department where 
I’d done my Master’s before, and I did the PhD living in London but travelling to Berlin, and 
I didn’t want to tell people about it because I knew that working at a law firm and then 
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doing a degree on the side might raise ques9ons about my commitment to being at the law 
firm, which ul9mately panned out to be true – I mean, I ler the law firm to be an academic. 
So, I started that in 2008 and, you know, I didn’t finish my PhD un9l 2012, and I defended it 
in 2013. 

Kyra: Wow, that’s amazing! Intense, but, I mean, you made it! 

Eddie: Yeah, made it out the other side! And I don’t regret it. The debt was rough, but I 
really don’t regret it. All those decisions were useful for me in some way. 

Kyra: Amazing. And just considering like your history of aWending some like really pres9gious 
and renowned universi9es in both the States and Europe, looking back, do you feel like you 
had access to good representa9ons or people you could racially iden9fy with, like that could 
have been in your lecturers, your course content, or like the student body…? I’m just trying 
to get an idea of your experience of being a young person of colour in these historically kind 
of white spaces for prac9cally like your en9re higher educa9on student life… 

Eddie: Mm, yeah, that’s a really good ques9on, and I…I’m preWy greedy when it comes to 
selec9ng courses and wan9ng to do the…you know, learn what I want. I was very selfish 
and I think that paid off because I followed my interests, I learned from the academics I 
wanted to learn from, for the most part, when it was possible. So, for example, when I 
started my undergraduate, I started off as a Chemistry major, but then I kind of looked 
around and I was like, “Oh, Cornel West is teaching [?] African-American Studies – that 
looks really interes9ng. Regardless of my major, I want to do that to see…” you know. And 
then I realised that I was hearing things that I should have heard as a liWle kid, you know, 
narra9ves about the country I lived in that were completely different to the ones that I’d 
grown up with, and it was so important that I said, “Okay, this is what I need to dedicate 
myself to learning about while I’m here,” and that stuck with me because, then, when I 
moved to Germany, which is a very, very white space academically, it was important for 
me to seek out those voices, those scholars who were doing work that was going to be 
able to speak to racism, colonialism, sexism, heterosexism, that I wouldn’t necessarily find 
unless I looked for it. 

So, you know, I found a scholar named [Greta Columba], who was teaching a recurring 
course at Humboldt at that 9me and she taught a class called Race, Sex & Racism from a 
Black Perspec9ve – I think that’s what the course was called the first year out – and it was 
so good I took it three 9mes. I took the same course over and over again because it was 
never exactly the same but it was also more than just going through a syllabus – it was 
teaching 9ps for survival and teaching 9ps for understanding the racism that you’d 
experience every day in academia or on the street or whatever. That was really important 
for me. So, I mean, I’ve done that everywhere. At law school, you know, I took courses with 
Patricia – well, I wanted to take courses with Patricia Williams but she was away, but I went 
to talks that she gave, and with [Kimberley Grinshaw], and just sought out the people that I 
really wanted to learn from, and I was just fortunate enough to be able to get spots in 
classes that they were teaching. 
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Eddie: But I think that’s so important because, even if I don’t feel that vulnerable to – maybe 
you’d say it a different way: even if I feel like I don’t always need to see and hear from 
people who are like me, you know, or who have experience of…experience of having 
endured racism or…or bring experien9al knowledge to the table – I think I do need that, and 
I think we all do, I think it’s just a maWer of being able to recognise the importance of that 
dynamic in your educa9on. I mean, I think it’s central to educa9on generally, but…but I’ve 
been really lucky to be able to…to make that decision to seek out the scholars that I want to 
learn from. 

Kyra: Yeah. No, absolutely – and thank you. So, follow your interests and the people that you 
want to learn from… 

Eddie: Yeah. 

Kyra: So, what inspired you to get into teaching in higher educa9on, like what made you 
want to go back to teaching instead of going to…back to the law firms? 

Eddie: Well, for me, I knew teaching also involved doing research and being…always 
engaged with, you know, further educa9on and digging deeper into ques9ons of, you know, 
the role of Law, cri9cal thinking, along with the teaching, which I love, which is about 
exchanging with learners, being a learner myself in an environment where we’re all 
teaching one another in some way - even though I’m the lecturer in a lot of these cases, I’m 
learning a lot from the perspec9ves of the students in the class. And I just knew that that 
was how I wanted to spend my 9me, like I said, being selfish and thinking about what I 
want from my own career. That was also where I felt the most fulfilment and I felt like I was 
gevng…what I want out of the career. And it just, arer being in prac9ce – I was only at the 
law firm for about a year and a half, and I felt like I could do it, you know, if I’d stayed, I 
don’t think I would be the most miserable person on earth, although I think the prac9ce 
area that I was in, I wasn’t interested in, and also, kind of thinking about corporate law and 
the ethics of the ins9tu9onal arrangements of corporate law firms, I don’t think that was 
something that I could really dedicate myself to doing. But…you know, there are certain 
aspects of working for a big organisa9on doing legal prac9ce that I didn’t hate, but it’s just 
that I thought that academia would be a way for me to do what I love doing and to do what 
I’m good at doing, and to s9ll feel like I’m making a difference in the lives of…of people, 
whether it’s the students or colleagues or whether it’s doing wri9ng or some pro- bono 
that is going to actually have an effect on law or policy that’s, you know, produc9ve, so…
yeah… 

Kyra: So, I wanted to dedicate some 9me to talking about your role on the Board of 
Directors at the Ins9tute for Race Rela9ons, which is an an9-racist thinktank here in the 
UK, and it concentrates on researching, inves9ga9ng and analysing pressing issues of 
contemporary Bri9sh racism, amongst many other things as well. What does your specific 
role in the IRR entail? 

Eddie: So, I am a council member of the Ins9tute of Race Rela9ons, and we are basically 
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trustees, so we have collec9ve oversight as to the workings of the organisa9on in general. 
We contribute to draring and overseeing policies and other opera9onal aspects of the 
organisa9on, but, really, what we do as trustees besides is have formal liability for the 
organisa9on as a registered organisa9on. We work with highly autonomous staff members, 
who are experts in their fields, to support their research ini9a9ves and to guide, you know, 
to guide the staff where they need and want guidance. And we occasionally do substan9ve 
work as well, you know, write ar9cles or contribute some…you know, an ar9cle or a talk, 
but usually that’s because we’re also commiWed to these issues and have connec9ons 
throughout the UK and Europe, not necessarily only because we’re on the council of the 
organisa9on. 

Kyra: And what has been your most memorable moment in this posi9on? 

Eddie: Just the people that you meet, either in the organisa9on itself or, you know, people 
who come for talks, or you meet in the context of doing work on behalf of the organisa9on 
– it’s just really nice to meet networks of people who are dedicated to examining race and 
racial jus9ce. But I think one memorable moment, or memorable day, was at the memorial 
event for [Ace Sivanandan], who was a founder and pioneer of the Ins9tute, and to hear 
figures like Gary Young and Colin PrescoW, who’s the chair of the council of the Ins9tute, 
talk about Sivanandan’s influence and work over the decades in the UK was really 
inspira9onal, so that was…that was a memorable highlight. 

Kyra: And what do you think are some of the major challenges that race-related educa9onal 
research faces today? 

Eddie: One challenge is…the obvious one, which is cri9cal race theory has been…
demonised and cast as this…this brainwashing aWempt of the liberal ler to convince 
everyone that they’re, you know, racists and accountable for racism. I think, in some ways, 
it is meant to tune us all into the fact that we’re all complicit in some form of power and 
privilege, and that we need to be cognisant of that, whether it’s about race or it’s about 
gender or, you know, intersec9onal forms of oppression. It’s not a bad thing to understand 
how we’re all part of these systems of ins9tu9onal and structural racism. I think the 
problem is that educa9on is some9mes understood in a way that’s very un-nuanced, and 
these depic9ons, especially when they come from a posi9on of not having read any of the 
material that’s classed as cri9cal race theory, to just understand it as raising the issue of 
race being a problem in itself, I think the cri9cal race theory issue right now in the media 
and the way it’s being portrayed is a symptom of this larger issue of seeing race as an issue 
as a problem in educa9on. I think it’s really dangerous to imagine people feeling good 
about themselves or feeling safe or somehow protected from the issue of race. I think 
that’s the opposite of educa9on. It’s basically…preven9ng people from understanding or 
from gaining a nuanced perspec9ve on power. So, I think that is a challenge. You know, we 
see it, even in the UK, with ques9ons around whether race should be taught about in 
schools. There was even something I think from…I think it was from the Office of Students, 
I’ll have to check, about whether we should be teaching an9-capitalist ideas. Those types 
of… I mean, the idea that we should kind of…prevent having discussions about very central 
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concepts within our everyday lives, but also within scholarly literature, just doesn’t really 
make too much sense to me. 

So, I think that kind of impulse is difficult to square with what I think educa9on is for, but 
also with this academic freedom debate, and I think academic freedom is also some9mes 
used as a weapon as well because I think, in general, most…I think most academics would 
probably agree that there’s a usefulness to having scholarship be very open to discussing, 
you know, a whole wide range of [different/difficult] issues, but then there’s some tension 
around whether certain types of debate, par9cularly debate that re-instan9ates forms of 
racism or bigotry, should be allowed. That’s kind of one part of it, and, you know, a quick 
example of that is, you know: do we give a carte-blanche to academics to say anything they 
want in the classroom, including using offensive language? So, that’s one end of the 
debate, and I think that’s…that should be taken really seriously. 

The other end of the debate is where you have people, who…who want to use whatever 
language they choose, feel like that should be, you know, highly respected, under the 
academic freedom, and that failure to provide a space to say offensive things is actually 
the big problem. And I think we need to be really careful with how we balance this 
because I do think that…we do risk re-cons9tu9ng the same types of exclusion, 
exclusionary prac9ces, and, frankly, racist and colonial logics, if we…if we take a view on 
academic freedom that anything and everything is allowed, or that all views are of 
equivalent importance and therefore all views need to be ensured a space, because that 
could also lead to, I think, a re-cons9tu9on of these exclusions. 

Yeah. I guess the only other thing that comes to mind about some of the major challenges 
that race- related educa9onal research faces in more general terms is perhaps the type of 
funding that’s available for certain types of ques9ons to be supported. So, a lot of funding 
bodies have a certain idea of what an impact means, or what it means to have… I mean, I 
think “impact” is really the main thing there, but, you know, I don’t have tons of experience 
with working with funding bodies, so maybe I’m talking out of turn, but the types of 
ques9ons that are raised that have really interes9ng and innova9ve implica9ons for how 
we see colonialism, how we see raise, how we do work around solidarity, interna9onal 
work, may not be the first work to be funded with, you know, backing or support. In a 
similar way, I think universi9es are under pressure to not support the Humani9es in a way 
that they might support Business or Law or other topics, which also means that areas 
within the Humani9es, like Black Studies programmes or like programmes that focus on 
looking at history cri9cally, you know, Postcolonial Studies, things like that might also not 
get funded as much, and that kind of research is really important for helping us re-conceive 
of higher educa9on. So, I think that funding and support needs to be a lot more secure in 
order to make sure that we’re making the most of ins9tu9ons that could do race-related 
educa9onal research. 

Kyra: Do you feel like involvement in an9-racist and/or decolonial programmes or training 
should be kind of compulsory for like lecturers and teaching staff in universi9es? 
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Eddie: Um…I think an9-racism is a preWy requisite value in higher educa9on. But do I think 
that all teaching staff are currently equipped to deliver an9-racist programming? Probably 
not. I don’t think all teaching staff are currently…able – let me just put it that way! I think 
that…in terms of the delivery – but in terms of whether staff need to all confront the way 
that educa9onal ins9tu9ons, and even their own syllabi, reproduce racism and colonialism, 
yeah, I think that should be compulsory. And I think maybe, eventually, we’d all be in a 
posi9on where, you know, all teachers and staff who are teaching anywhere could 
contribute to some an9-racist programming in educa9on. I just feel like we’re probably just 
not there yet, where everyone would be trusted with this material, because it’s not that 
anyone can just get up and deliver the material. It’s highly theore9cal. Some of it is very, 
you know, disciplinarily embedded. It takes skill. And I think that is one of the things you 
men9oned about staff of colour being ler to do some of the work of…things that we need 
more funding for. I think things like developing curriculum that is an9-racist but is not only 
something like delivering, you know, an9-bias training or something like that, it’s a skillset 
and it’s a whole body of knowledge and literature, and I think that needs to be…that needs 
to be accounted for before staff should be made to teach these things, because they’re just 
not equipped. Yeah. 

Kyra: Thank you. And I think, on top of like that, I think there’s like this…especially in the 
UK, like there’s s9ll this kind of tension between people considering kind of an9-racist and 
decolonial work as related to like equality, diversity and inclusion work, and I think there’s 
like the…there’s not that clear dis9nc9on between the two in some ins9tu9ons. What are 
your thoughts on that? 

Eddie: Yeah, I think that’s absolutely right. I think…I think some ins9tu9ons… You know, 
ins9tu9ons are made of actors that have opinions as well, so I don’t want to just frame this 
as a monolithic ins9tu9onal posture, but I think it’s very easy for ins9tu9ons to rely on this 
idea that anything that has to do with race can just be done by checking a few boxes, and, 
as long as there’s like the legi9macy that’s given to that programme by having some people 
of colour take part in it, fine. But then, once we start thinking about all of the different, you 
know, disciplines and bodies of literature and theore9cal perspec9ves involved in that, it 
becomes a different proposi9on because then we realise that you have to really handle it 
with care. It needs to speak to a lot of different aspects of…of race, colonialism, but also 
how we think about 9me, how we think about history, how we think about the poli9cs of 
educa9on, cita9on prac9ces – all of the things that go into crea9ng a real, you know, 
meaningful engagement with the topics of race, beyond simply the inclusion and diversity 
agenda, which I think can be some9mes distrac9ng from the real, meaningful issues. I think 
that is a posture ins9tu9ons some9mes just fall back on, and it doesn’t work – you know, it 
doesn’t work to conflate those things at all. It actually makes things worse because then…it 
undermines the project of doing real, meaningful work on race. 

Kyra: Absolutely. I wanted to also jump back to talking about kind of Law curricula 
specifically. What forms of coloniality have you no9ced in the studying and teaching of 
Law? 
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Eddie: I think legal scholarship in the United Kingdom is a broader body of literature than in 
Con9nental Europe, for the most part, and I just draw that dis9nc9on because I think, in 
the UK, in Law Facul9es, you’re more likely to see interdisciplinary work, you know, a lot in 
Social Sciences, so Sociolegal Studies, Law in Literature, Law in Philosophy, Law in Policy, 
and I think that’s really important, and it’s a step towards what I think needs to be 
addressed within Law curricula more generally because, when you’re…when you’re in Law 
School and you’re training to be a lawyer, the conven9onal way of teaching Law is to teach 
what the judges say, like case law in the UK, legal principles. It’s not necessarily 
conven9onal or mandatory to learn about the law in context in as much detail as you learn 
about the law on paper, coming from judges, as kind of a closed circuit system. That’s 
maybe an over- drama9sa9on, but what I mean to say is that you can go through Law 
School, in a lot of places, and come out on the other end of it thinking that, you know, Law 
is basically kind of a science – you know kind of the parameters of what’s realis9c to expect 
from these ins9tu9ons, and you can have tunnel- vision around what that is. But I think a 
beWer way, and maybe a way that doesn’t reproduce, poten9ally, the power dynamics that 
are invested in legal ins9tu9ons, is to think about the law as one of various ins9tu9ons and 
sets of prac9ces and…knowledge prac9ces really, and that it’s always in context and it’s 
always being produced, and producing effects, in conjunc9on with other social processes. 
So, learning about the law in context, being able to ques9on the law and the role of the 
law, not only from a strategic perspec9ve but one from the perspec9ve of morals and 
ethics, when we’re thinking about social change more generally, and to think about the 
ques9on of “should” - rather than just the ques9on of what’s legal, thinking of the ques9on 
of, you know, “What do we want from society?” Some9mes law isn’t the answer, and I 
think a good lawyer knows that and understands that law isn’t really…the way to 
understand moral behaviour in society. You know, slavery was legal. Lots of things are 
illegal that should probably be legal. And, you know, more and more, we’re seeing that 
aboli9on, like prison aboli9on, aboli9on of police, those types of arguments are reasoned 
in a way that’s actually focused on the materiality and the morals of our lived experience, 
[par9cularly/not really] on what should be thought to be the most well-reasoned legal 
response, because it responds to ques9ons that the law isn’t addressing. So, I think, you 
know, the proposi9on of learning law the way that we currently learn law helps us not to 
see some of the ques9ons that a decolonial approach might be interested in. 

And one example, I guess, as well, is, when you learn Interna9onal Law, for example, you 
might find a conven9onal syllabus that only looks at, you know, the trea9es that have been 
drawn up and what they say and what they intend to do, rather than looking at how, you 
know, different power rela9onships between different peoples and different na9ons 
produced a situa9on where we have a treaty that says a certain thing and what that 
means, or principles in law being developed out of colonial rela9onships. That type of 
teaching of history – and there’s kind of a movement within scholarship of Interna9onal 
Law called Third-World Approaches to Interna9onal Law, TWAIL, that, for example, 
provides a set of counter-narra9ves to conven9onal ideas about Interna9onal Law is, from 
perspec9ves of…from perspec9ves that look at power as a central part of the crea9on of 
law. So, I think that kind of teaching isn’t conven9onal on syllabi and it should be. 
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Kyra: Do you feel like it’s possible to decolonise Law curricula when legal systems con9nue 
to kind of reinforce colonial and racist kind of ideologies and prac9ces, or do you feel like…
do you feel like it makes it even more important to decolonise Law curricula because of 
that? 

Eddie: I think it is important to…to…to try to decolonise the curriculum of Law. I do know 
that there are limits. You know, there are limits to what…what adjus9ng or amending the 
curriculum can do, and I think… how we conceive of decolonising the curriculum can make 
a big difference on the impacts that it has, but, at the end of the day, I think, you know, 
maybe a bigger ques9on is whether we are changing the curriculum around but leaving 
most of the way that we teach and think about knowledge-produc9on and think about the 
role of law…leaving that intact. That’s one way to think of decolonising the curriculum, and 
I have a fear that…because decolonising the curriculum has become ins9tu9onalised in so 
many places, and it’s become kind of a check-box exercise in some ways, that might simply 
become something like diversity and inclusion, where, as long as you have a few scholars 
of colour on your syllabus, you’re seen to have addressed the issue of decolonising the 
curriculum. I think that that, you know, that’s a fear of mine, and the danger that implies 
that, once it’s done, the box is checked. 

But I think the bigger poten9al is to think of decolonisa9on of educa9on as being an ongoing 
process that is never really over. It’s always something that just has to be considered. It’s 
about understanding that colonial logics, and logics of racism, and intersec9onal forms of 
racism, so of course thinking about gender, thinking about gender iden9ty, thinking about, 
you know, religion or na9onality, you know, those all have a place in us considering what 
knowledge we are valuing in educa9on. So, if we’re doing that on a constant basis, the 
op9mis9c side of me thinks that we…we won’t be able to help but reform in some 
meaningful way how we educa9on and what knowledge we are valuing. But we have to do 
that consciously and we have to do it consistently and kind of on an ongoing basis – I think 
that’s the only way that it will make a real difference. 

Kyra: So, what do you feel like lecturers can do to decolonise their pedagogy and prac9ce – 
like do you have any kind of specific methods of your own that you could share? 

Eddie: Yeah. I think, you know, I think one thing is to interrogate what we’re already doing 
because then we can…we can also, maybe, if we’re cri9cal enough with ourselves, we can 
understand how we’re already reproducing some of the exclusions that exist in higher 
educa9on. And I think that we – I say “we” because I think, even if we think we’re doing a 
good job, we can always…we can always look at our own materials, and I think we’ll no9ce, 
you know, who we’re teaching may reflect, you know, either those with lots of access, who 
have goWen, you know, their books to be distributed in such a way that those are the ones 
you come across, and so it might be about – and for me, it’s been about trying to dig 
deeper into the literature to see what voices are there but are being under-represented or 
under- played, even though they’re contribu9ng quite innova9ve and interes9ng things to a 
certain debate. 
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So, it’s not just about selec9ng people of colour because they’re people of colour, but 
rather no9cing how there are people of colour saying really important, crucial things for a 
given debate that may be marginalised for various other reasons, and are generally under-
represented in certain academic disciplines – so that it makes sense for those who are 
teaching a certain subject to really do the work to look at voices that are not the first ones 
that they’ll find when they go to the…to the library to kind of do work for their syllabus. 

To also look at literature that takes seriously the impacts of racism and colonialism in 
society, and that means, you know, not necessarily to…only gravitate towards readings of a 
syllabus that men9on something cursorily but then it’s just kind of a blip on the…on the 
radar of this author, but rather to think about voices that centre a certain discussion on 
race and colonialism in order to make sure that there’s a way of using that really important 
aspect of our lived experience and our theore9cal investments as a lens. So, for example, 
my colleague, Nadine El-Enani wrote this book, “Bordering Britain’, where she’s talking 
about immigra9on law and the processes of…or the history of immigra9on laws in the UK 
through the lens of colonialism, and because that’s not the way that most Law students will 
learn immigra9on law, it’s a useful interven9on because then it’s asking “So, what if we 
thought about immigra9on law through the lens of colonialism, what does that reveal to us 
about the law?” and that’s a really important step that I think treats decolonising the 
curriculum as a theore9cally rigorous concept rather than a representa9onal one. 

Kyra: And as a lecturer, how do you feel like students can kind of help? 

Eddie: Well, I think students are…you know, students are offering, in a lot of ways, with their 
feedback and with what they want from the curriculum, their demands for the curriculum, 
guidance on what might help them to learn beWer and what they might be interested…what 
might get their interest to allow them to access certain topics. So, it might be realising that 
students want to hear more about a par9cular story, and kind of engaging…engaging that 
story more in teaching. Students can input a lot into what makes it onto syllabi if…I mean 
quite a lot, if they…can point to literature or ideas that they want to know about within a 
certain topic. I think the one problem is that the way that we access student feedback is 
usually arer the fact – it’s usually arer a student has taken a class. By that point, the student 
may or may not want to give their 9me to kind of go into a lot of detail brainstorming, and it 
doesn’t really necessarily help to ask detailed ques9ons about parts of the syllabus arer the 
fact. I think one way to engage student input as to what they would want to hear, and in 
what format they want to hear it, is to build in those ques9ons about what students want 
into the class. Because I think, at those touchpoints where we’re learning about a certain 
principle in Interna9onal Law, and the educator might have thought that there are three 
different cases that talk about those, one of those cases might be really within what 
students want to hear and it might address issues of race of coloniality in a bit more detail or 
more explicitly or with more prominence or whatever, and I think it’s worth gevng feedback 
from students as the courses go along as to what they want and what might help them to 
engage with these ideas beWer. 
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I also, you know, I also think that students are some9mes thinking outside of the box in 
ways that academics some9mes aren’t because we’re used to – some9mes, academics 
teach the same class, maybe with small changes, for years and years, and each group of 
students is different and might have a different reac9on to some of the literature on the 
syllabus but also the assessment types. So, how students engage with certain modes of 
being assessed is as much, I think, a part of the discussion of decolonising the curriculum 
as what’s on the syllabus because it’s about how we expect knowledge to be understood 
and what forms the exercise for…for assessment takes, and I think that’s…you know, these 
formal rela9onships that we have between, you know, the learner and the ins9tu9on, I 
think are all open for review in this concept of decolonising. 

Kyra: Absolutely. As a student, I love that idea of being able to offer feedback like while the 
course is happening and not just, yeah, at the end of term – yeah, I think it’s really 
important to have those, have that response as well from students too. And, Eddie, you 
have developed a postgraduate level course called Race, Law & Literature, which you now 
offer and teach at Birkbeck. How long has that course been running, and can you give us 
some idea as to what it’s about? 

Eddie: Yeah, sure. It’s been running for…I think…four years, but it didn’t run for one of 
those years, so I’ve taught it three 9mes. It’s…you know, it’s my favourite course to teach, 
just because I get to read what I’m assigning and it’s stuff that I really love! And I developed 
it basically because I felt like there was a conversa9on that students would be interested in 
having, that I was interested in having, at the intersec9on of Law…but law in a broad sense, 
so not only law as in cases that get decided, but also how we think about the rela9onship 
between ci9zens and the state, how we think about the history of certain laws, including 
colonialism, including transatlan9c slavery, and included the way that we think about the 
regula9on of [iden9ty in bodies]. So, law in that kind of general sense, and literature, which 
I think also for me is broader than simply prose fic9on – you know, it’s short fic9on, it’s 
novels, it’s essays that are crea9vely wriWen, it’s memoirs, it’s poetry, thinking about how…
authors and ar9sts, crea9ves, engage with these concepts of law and regula9on and history 
and memory in their works, and how there’s this…this kind of…dialogue or this co-
produc9on between legal forms of wri9ng and literary forms of wri9ng. There’s a lot of…
there are a lot of ways to think about them theore9cally together, so I won’t say that, you 
know, Law is over here and Literature is over there. There’s a lot more complexity in the 
rela9onship. But then, race, as a central format for thinking through these complexi9es, I 
think is really quite interes9ng to me because it’s hard to read, you know, Tony Morrison 
and to think about race and not think about the laws that empowered or protected 
perpetrators of racial violence during the post-slavery era in America, thinking about [a lot 
of it], or to think about the history of indentured labour and Bri9sh colonialism, it’s hard to 
read a novel about it, like ‘A Sea of Poppies’ by Amitav Ghosh, without thinking about the 
law and policy that structured indentured labour and movements of…you know, over a 
million South-Asians to the Caribbean, for example. So, that discussion is really important 
to me. 

And then, on the flip-side, it’s really useful to hear what Law students think of literary 
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approaches to understanding history that are haunted by the legal cases that they might 
have read, and how legal histories don’t necessarily capture all of the different ethical and 
moral ques9ons that are raised in a crea9vely wriWen piece. I really like to have these 
discussions with – it’s not only Law students who take the class, but I really like to have 
these discussions with…with students who don’t feel like they are trained in reading 
literature because then they realise that there are a lot of skills from their legal 
backgrounds that they can bring to reading literature. And they are outside of their 
comfort zones, but they feel like they’re really advancing in thinking through these moral 
and ethical ques9ons because they’re not only framed by the law, they’re framed by a 
whole world of other considera9ons that they can be freer in thinking about. 

Kyra: And in the abstract of the course, you say how literature can kind of stand in for and 
provide crea9ve alterna9ves to the law – what did you mean by that? 

Eddie: I think I might have, you know, I might be over-sta9ng there whether literature is an 
alterna9ve to law. I think, you know, I end up teaching that it’s not either one or the other, 
but when I conceived of the course, I did think that Literature is a discipline that demands a 
certain set of…a certain type of engagement from students of Literature and from readers 
of literature. There’s a different…measure on what’s persuasive and what’s beau9ful. So, 
beauty in literature is of very high value because it’s ar9s9c and crea9ve produc9on that 
makes in persuasive. In law, there’s also a type of beauty – I mean, if we want to be 
[laughing]…I think lawyers think of it as beauty because it’s crar, it’s a different type of 
wri9ng crar, an argumenta9ve crar. But I think, for me, the parameters of the literary crar 
allow and demand a different type of reading and different type of aWen9on – to read 
between the lines, to understand metaphor, to understand sugges9on – to allow a ghost to 
physically enter the space and be okay with that, you know, like, “Okay, there’s a ghost 
here”, and now we’re going to keep reading and find out what happens; whereas, in legal 
wri9ng, the possibili9es are different. 

There’s…one might argue it’s much more literal, but then, if you read some literature and 
then come back to the law, and you’re in that zone of having to read between the lines and 
think about metaphor and think about strategy, think about stepping back and seeing what 
the writer was trying to get the audience to feel or to do, then I think those skillsets are a 
lot more aligned, and you can bring that literary reader perspec9ve to reading the law, and 
try to understand it as a crar, as a way to persuade, and also thereby understand its 
limita9ons at being able to address certain things because there are certain ques9ons that 
are being kept out for a reason. So, yeah, I think it’s…it is an alterna9ve literature in a 
certain way, in that sense. 

Kyra: We are coming to the end of this interview, unfortunately, but as a ques9on I like to 
end on: what is something you’d like to see happen or see develop within higher educa9on 
in the next 10 years? 

Eddie: Well, I think, you know, higher educa9on is changing so much, and not least of all 
because of the pandemic, and learning in a more flexible way I think is probably going to be 
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something that learners demand in the future. But I think one of the…one of the fears that 
I have, also, other side of it is the hope, that learning doesn’t become…something that’s 
divorced from a real, theore9cal and reflec9ve, and con9nual, engagement with kind of 
core ideas about power, really. So, I think, you know, the worst thing that could happen is 
that learning becomes a lot more kind of bite-sized in the sense that there’s like a strict 
limit put on what can be offered and therefore how students can engage cri9cally with 
ideas that go deeper into a certain topic. So, if learning gets truncated and doesn’t allow 
students to then do further research and inves9gate on their own, I think that would be a 
downside of what possibly is kind of learning more flexibly in the future. But I think we 
have an opportunity in the next 10 years to really, through things like decolonising the 
curriculum and through thinking about what we want universi9es to do, we have an 
opportunity to make sure that the Arts and Humani9es are protected, for example, and not 
simply reduced down because…because, economically, you know, there’s the idea that 
voca9onally-oriented courses are more important. Of course, I mean, those considera9ons 
are important, but I think we have an opportunity to make sure that we hold onto these 
really…these disciplines that really get learners to think cri9cally and independently and in 
a really nuanced way, and I think that’s what I want to see kind of…in the next 10 years, I 
would love to see that become a much more apparent commitment of higher educa9on. 

Kyra: Thank you so much, Eddie. What a nice way to bring the interview to a close. I just 
want to thank you again for joining me on this episode of the podcast. It’s been nice gevng 
to know a bit more about yourself and having the opportunity to discuss the work you’re 
doing at university and outside as well, so, yeah, thank you again! 

Eddie: Thanks so much, Kyra. It’s nice to be with you virtually, and, yeah, maybe I’ll see you 
one day in person! 

Kyra: Yes, absolutely – thank you! 

To find out more informa1on, access our tools, or get in touch, visit us at h:ps://
blog.westminster.ac.uk/psj  
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